
UNIT-3

MOTIVATIONANDLEARNING

WhatIsMotivation?

Motivationistheprocessthatinitiates,guides,andmaintainsgoal-oriented

behaviors.Itiswhatcausesyoutoact,whetheritisgettingaglassof

watertoreducethirstorreadingabooktogainknowledge.Motivation

involvesthebiological,emotional,social,andcognitiveforcesthatactivate

behavior.Ineverydayusage,theterm "motivation"isfrequentlyusedto

describe why a person does something.Itis the driving force behind

humanactions.

Meaning

Motivationisanimportantfactorwhichencouragespersonstogivetheir

bestperformanceandhelpinreachingenterprisegoals.Astrongpositive

motivationwillenabletheincreasedoutputofemployeesbutanegative

motivation willreduce theirperformance.A keyelementin personnel

managementismotivation.

AccordingtoLikert,“Itisthecoreofmanagementwhichshowsthatevery

humanbeinggiveshim asenseofworthinface-tofacegroupswhichare

mostimportanttohim.Asupervisorshouldstrivetotreatindividualswith

dignityandrecognitionoftheirpersonalworth.”

Definition

BerelsonandSteiner

“Amotiveisaninnerstatethatenergizes,activates,ormovesanddirects

orchannelsbehaviourgoals.”

Lillis

“Itisthestimulationofanyemotionordesireoperatinguponone’swilland

promotingordrivingittoaction.”

Dubin

“Motivationisthecomplexofforcesstartingandkeepingapersonatwork



inanorganization.”

Vance

“Motivationimpliesanyemotionordesirewhichsoconditionsone’swill

that the individual is properly led into action.”

Drawdiagramsfortheories.Surfandchoosesimplediagrams

NeedsTheoryofMotivation-Maslow’sTheoryofMotivation

Maslow'shierarchyofneedstheoryarguesthatmotivationistheresultofa

person's attemptatmeeting five basic needs.This lesson explores

Maslow'shierarchyofneeds:physiological,safety,social,esteem,andself-

actualization. 

Effectivelymotivating employeeshaslong beenoneofmanagement's

most important and challenging duties. Motivation refers to the

psychologicalprocesses thatstimulate excitementand persistence of

voluntaryactionsaimedatsomegoal.Becausemotivationcanbehighly

individualized,managersuseawiderangeoftechniquestokeeptheir

employeesmotivatedandhappy.Therefore,itisessentialformanagersto

understandthepsychologicalprocessesinvolvedinmotivationsothatthey

caneffectivelydirectemployeestowardsorganizationalgoals.

Needs theories attemptto identify internalfactors thatmotivate an

individual's behaviorand are based on the premise thatpeople are

motivatedbyunfulfilledneeds.Forexample,ifyouweredissatisfiedwith

livinginyourparents'basementatage40,youmightgooutandfindyour

own apartment.In doing so,you willfulfillthe need for privacy,

independenceandtheabilitytobringadatehomewithouthavingtoexplain

why you still live with your parents. Needs are psychological or

physiologicalinsufficiencies that provoke some type of behavioral

response.Theneedsapersonhascanrangefrom weaktostrongandcan

varybasedonenvironmentalfactors,timeandplace.

Maslow'sHierarchyofNeedsTheory

Oneofthemostpopularneedstheoriesis Abraham Maslow'shierarchyof



needstheory.Maslowproposedthatmotivationistheresultofaperson's

attemptatfulfillingfivebasicneeds:physiological,safety,social,esteem

and self-actualization.According to Maslow,these needs can create

internalpressuresthatcaninfluenceaperson'sbehavior.

Physiologicalneeds arethoseneedsrequiredforhumansurvivalsuchas

air,food,water,shelter,clothingandsleep.Asamanager,youcanaccount

forthephysiologicalneedsofyouremployeesbyprovidingcomfortable

workingconditions,reasonableworkhoursandthenecessarybreaksto

usethebathroom andeatand/ordrink.

Safetyneeds includethoseneedsthatprovideapersonwithasenseof

securityandwell-being.Personalsecurity,financialsecurity,goodhealth

and protection from accidents,harm and theiradverseeffectsareall

includedinsafetyneeds.Asamanager,youcanaccountforthesafety

needsofyouremployeesbyproviding safeworking conditions,secure

compensation(suchasasalary)and job security,whichisespecially

importantinabadeconomy.

Socialneeds,alsocalled loveandbelonging,refertotheneedtofeela

senseofbelongingandacceptance.Socialneedsareimportanttohumans

sothattheydonotfeelalone,isolatedanddepressed.Friendships,family

andintimacyallworktofulfillsocialneeds.Asamanager,youcanaccount

forthesocialneedsofyouremployeesbymakingsureeachofyour

employeesknowoneanother,encouragingcooperativeteamwork,beingan

accessibleandkindsupervisorandpromotingagoodwork-lifebalance.

Esteem needs refertotheneedforself-esteem andrespect,withself-

respectbeingslightlymoreimportantthangainingrespectandadmiration

from others.Asamanager,youcanaccountfortheesteem needsofyour

employeesbyofferingpraiseandrecognitionwhentheemployeedoeswell,

andofferingpromotionsandadditionalresponsibilitytoreflectyourbelief



thattheyareavaluedemployee.

Self-actualizationneeds describeaperson'sneedtoreachhisorherfull

potential.Theneedtobecomewhatoneiscapableofissomethingthatis

highlypersonal.WhileImighthavetheneedtobeagoodparent,youmight

havetheneedtoholdanexecutive-levelpositionwithinyourorganization.

Becausethisneedisindividualized,asamanager,youcanaccountforthis

needbyprovidingchallengingwork,invitingemployeestoparticipatein

decision-makingandgivingthem flexibilityandautonomyintheirjobs.

Asthenameofthetheoryindicates,Maslow believedthattheseneeds

existina hierarchical order.This progressionprinciple suggeststhatlower

-level needs must be met before higher-level needs. The deficit

principle claimsthatonceaneedissatisfied,itisnolongeramotivator

becauseanindividualwilltakeactiononlytosatisfyunmetneeds.Ifyou

lookatthispyramidyoucanseehowMaslow'sneedsareorganizedwith

basicphysiologicalneeds,suchasair,food,waterandsleep,atthebottom

and the idea ofself-actualization,orwhen a person reaches the full

potentialinlife,atthetop.Again,accordingtoMaslow,beforeapersoncan

takeactiontosatisfyaneedatanylevelonthispyramidtheneedsbelowit

mustalreadybesatisfied.Tobetterunderstandhow Maslow'shierarchy

works,let'stakealookatthefollowingexample.

LEVELOFASPIRATION

The levelat which a person sets his significant goals;the level

of performance towhichheaspires.Anindividual’s aspiration levelhasan

important bearing on his personality and adjustment. It is a basic

componentofhis self-image,thewayheappearsinhisowneyes.Generally

speaking,mostnormalindividualshavebeenfoundtosettheirsignificant

goalsjustalittlehigherthantheyaresureofattaining.

There may be an element ofself-flattery in this tendency,butitis

consideredhealthysinceitisasignofselfacceptanceand self-confidence.

Relativelyhighgoalsalsoactasamotivatingforce,sincetheygiveus

something to reach for.Nevertheless,the levelmustremain within

reasonablelimits,asColemanhaspointedout:“Well-adjustedpeopletend



tohaveareasonablyaccurateevaluationofthemselvesin relation totheir

worldandhenceafairlyrealisticlevelof aspiration.Maladjustedpeople,on

theotherhand,tendtobeunrealistic—tosettheiraspirationseithertoo

highortoolow—leadingtoinevitablefailureortowastedopportunitiesand,

ineithercase,to unhappiness.”(Coleman,1964).Levelofaspirationis

a universal feature of personality,butitappearstobeparticularlyrelevant

ina society likeourowninwhichthe pressure toachieveissogreatand

feelingsofsuccessandfailuresocrucial.Toooftenparentssetgoalsfor

theirchildrenonthebasisoftheirownambitions,withlittleregardtothe

youngperson’sowncapabilitiesorrealistic appraisal ofhimself.

Theyalsotendtobeoverinfluencedbycomparisonswithotherpeople’s

children,or interpret too rigidly the “growth gradients” they find in

textbooks.Someparentsdevelopfeelingsof rejection towardtheirchildren

whentheyarenotmeasuringupevenduringinfancyorearlychildhood,and

insomeenvironmentsitisnotunusualforafatherormothertowarna

third-graderthathewon’tgetintoa“good”collegeunlesshestudies

harder.

Ifthechildcontinuestofallevenslightlybehind,suchparentsapplystill

greater pressure andruntheriskofinflictingseverepsychologicaldamage

onhim.Manychildrencannotdowellunderconstantpressure,andsome

developanintense feeling offailurewhichleadsthem tosetunrealistically

lowgoalsforthemselvesthroughoutlife.Experimentshavethrownagood

dealofadditionallightonaspirationlevel.Lewinetal.(1944)haveshown

thatahistoryofrepeatedsuccessleadstoanincreasedlevelofaspiration:

themoreweaccomplish,thehigherourgoals.Experiencesoffailure,on

theotherhand,havemore complex effects.

Infrequentfailurestendeithertolowertheaspirationlevelortocauseitto

riselessrapidlythanunderconditionsofrepeatedsuccess.Continuous

failuremotivatestheindividualeithertosethisgoalssolowthatsuccess

isguaranteed,orso high thathisinabilityto achievethem doesnot

producea feeling offailure.Ineithercase,thepersonissettingupashield



againstselfexposure,andisdeceivinghimselfabouthisabilitiesinorder

toprotecthisego.

Thissituationcanusuallybepreventedifparentsandteachersarecareful

togivechildrentasksthatallowthem adistinctpossibilityofsuccess.Such

tasksshouldbechallengingwithoutpushingthem beyondtheircapabilities.

An approach ofthiskindhelpsthem establisharealisticlevelofaspiration

thatwillcarryoverto adulthood.Otherstudieshaveshownthatgroup

standardshaveasignificanteffectonindividuallevelsofaspiration.

Inone experiment,severalgroupsofcollege students workedonsimple

arithmeticproblems.Thetimeittookeachgrouptofinishapagewas

publiclyannounced,anddirectlyafterwardeachstudentprivatelyrecorded

thescoreheexpected to makeonthenexttest—thatis,hislevelof

aspiration.

It was found that these private levels were influenced by the

group’s performance. Students who scored above the group average

tendedtolowertheirestimates;thosewhoscored belowaverage expected

todobetter.Theywereapparentlyexhibitingatendencytoconform,orat

leasta“safetyinnumbers” psychology.Anotherimportantfactisthatwe

carefullyselectthegroupswithwhichwecompareourselves.

Agoodgolferchoosespeoplewhoshootintheseventiesoreightiesashis

“referencegroup”;aduffercompareshimselfwithpeoplewhoshootwell

overahundred.Totestthisidea,collegestudentsweregivenintelligence

testproblemsandwerelatertoldwhethertheirscoreswereaboveorbelow

thoseofhighschool,college,orgraduatestudents.Each subject wasthen

askedtoestimatehisscoreonasubsequenttest.

Itwasfoundthatstudentswhofoundthattheirscoreswerebelowthoseof

high schoolstudentsraised theirlevelofaspiration,whilethosewho

scoredhigherthanthegraduatestudentsloweredtheirestimatesmost



(Festinger,1942).Theseresultsarefurtherevidencenotonlyofatendency

toconform toone’sowngroup,butalsotobeinfluencedbythefactor

of prestige.

LEARNINGTHEORIES

Learningasaprocessfocusesonwhathappenswhenthelearning

takesplace.Explanationsofwhathappensconstitutelearningtheories.A

learningtheoryisanattempttodescribehow peopleandanimalslearn;

therebyhelpingusunderstandstheinherentlycomplexprocessoflearning.

LearningtheorieshavetwochiefvaluesaccordingtoHill(2002).Oneisin

providinguswithvocabularyandaconceptualframeworkforinterpreting

theexamplesoflearningthatweobserve.Theotherisinsuggestingwhere

tolookforsolutionstopracticalproblems.Thetheoriesdonotgiveus

solutions,buttheydodirectourattentiontothosevariablesthatarecrucial

infindingsolutions.

Thethreemaincategoriesorphilosophicalframeworksunderwhich
learning theories falls are behavioral,cognitive,and constructivism.
Behaviorism focusesonlyontheobjectivelyobservableaspectsoflearning.
Cognitivetheorieslookbeyondbehaviortoexplainbrain-basedlearning.In
addition,constructivism viewslearningasaprocessinwhichthelearner
activelyconstructsorbuildsnewideasorconcepts.

Wewilldiscussthebehavioraltheoriesundertwobroadcategories:

A.   S-R(Stimulus-Response)theorywithreinforcement

 E.LThorndike-TrialandErrortheory.

 B.FSkinner-OperantConditioning    

B.   S-R(Stimulus-Response)theorywithoutreinforcement

 Pavlov-ClassicalConditioning

S-R(STIMULUS-RESPONSE)THEORYWITHREINFORCEMENT

A)E.LThorndike-TrialandErrorTheoryofLearning:

Edward Lee Thorndike (1874-1949) was the first American



psychologistwho putforward the Trialand ErrorTheoryoflearning.
AccordingtoThorndike,alllearningtakesplacebecauseofformationof
bondorconnectionbetweenstimulusandresponse.

He furthersays thatlearning takes place through a process of
approximationandcorrection.Apersonmakesanumberoftrials,some
responsesdonotgivesatisfactiontotheindividualbuthegoesonmaking
furthertrialsuntilhegetssatisfactoryresponses.

Thorndikeconductedanumberofexperimentsonanimalstoexplain
theprocessoflearning.Hismostwidelyquotedexperimentiswithacat
placedinapuzzlebox.Thorndikeputahungrycatinapuzzlebox.Thebox
hadonedoor,whichcouldbeopenedbymanipulatingalatchofthedoor.A
fishwasplacedoutsidethebox.Thecatbeinghungryhadthemotivation
ofeatingfishoutsidethebox.However,theobstaclewasthelatchonthe
door.Thecatmaderandom movementsinsidetheboxindicatingtrialand
errortypeofbehaviorbitingatthebox,scratchingthebox,walkingaround,
pullingandjumpingetc.tocomeouttogetthefood.Nowinthecourseof
hermovements,thelatchwasmanipulatedaccidentlyandthecatcameout
togetthefood.Overaseriesofsuccessivetrials,thecattookshorterand
shortertime,committedlessnumberoferrors,andwasinapositionto
manipulatethelatchassoonasitwasputintheboxandlearnttheartof
openingthedoor.

Thorndikeconcludedthatitwasonlyaftermanyrandom trialsthat
thecatwasabletohituponthesolutions.HenameditasTrialandError
Learning.Ananalysisofthelearningbehaviorofthecatintheboxshows
thatbesidestrialanderrortheprinciplesofgoal,motivation,explanation
andreinforcementareinvolvedintheprocessoflearningbyTrialandError.

LawsofLearning

BasedonTrialandErrorLearningTheory,Thorndikegavecertain
lawsofLearning.WeshalldiscussthreefundamentalLawsofLearningin
thissection.Theselawsare:

1.LawofReadiness

Thislaw referstothefactthatlearningtakesplaceonlywhenthe
learnerispreparedtolearn.Noamountofeffortscanmakethechildlearn
ifthechildisnotreadytolearn.Thedictum that‘youcanleadahorseto



thepondbutyoucan’tmakeitdrinkwaterunlessitfeelsthirsty’goesvery
wellwiththislaw.Inotherwords,ifthechildisreadytolearn,he/shelearns
morequickly,effectivelyandwithgreatersatisfactionthanifhe/sheisnot
readytolearn.InthewordsofThorndikethethreestagesofthisLaw of
Readinessare:

•Foraconductionunitreadytoconduct,toconductissatisfying.

•Foraconductionunitreadytoconduct,nottoconductisannoying.

•Foraconductionunitnotreadytoconduct,toconductisannoying.

Thus,theLawofReadinessmeansmentalpreparationforaction.Itis
nottoforcethechildtolearnifheisnotready.Learningfailuresarethe
resultofforcing the learnerto learn when he is notreadyto learn
something.

EducationalImplicationsofLawofReadiness:

Thelawdrawstheattentionofteachertothemotivationofthechild.
Theteachermustconsiderthepsycho-biologicalreadinessofthestudents
to ensure successful learning experiences. Curriculum / Learning
experiencesshouldbeaccordingtothementallevelofmaturityofthechild.
Ifthisisnotso,therewillbepoorcomprehensionandreadinessmay
vanish.

2.LawofExercise

Thislaw explainstheroleofpracticeinlearning.Accordingtothis
law,learningbecomesefficientthroughpracticeorexercise.Thedictum
‘Practicemakesamanperfect’goesverywellwiththislaw.Thislaw is
furthersplitintotwoparts—LawofuseandLawofdisuse.Thelawofuse
meansthataconnectionbetweenastimulusandresponseisstrengthened
byitsoccurrence,itsexerciseoritsuse.Inotherwords,theuseofany
responsestrengthensit,andmakesitmoreprompt,easyandcertain.

Regarding the law ofdisuse,itis said thatwhen a modifiable
connectionisnotmadebetweenastimulusandaresponseoveralength
oftime,thestrengthofthatconnectionisdecreased.Thismeansthatany
actthatisnotpracticedforsometimegraduallydecays.Anythingthatis
notusedexercisedorpracticedforacertainperiodtendstobeforgottenor
becomesweakinstrength,efficiencyandpromptness.

EducationalImplications



Exercise occupies an importantplace in learning.Teachermust
repeat,givesufficientdrillinsomesubjectslikemathematics,drawing,
musicorvocabularyforfixing materialin themindsofthestudents.
Thorndikelaterrevisedthislawofexerciseandaccordinglyitisaccepted
thatpracticedoesbringimprovementinlearningbutitinitselfisnot
sufficient.Always practice must be followed by some reward or
satisfactiontothelearner.Thelearnermustbemotivatedtolearn.

3.LawofEffect

ThisismostimportantofThorndike’slaws,whichstatethatwhena
connectionbetweenstimulusandresponseisaccompaniedbysatisfying
state,itsstrengthisincreased.Ontheotherhand,whenaconnectionis
accompaniedbyanannoyingstateofaffairs,itsstrengthisreducedor
weakened.Thesaying‘nothingsucceedslikesuccess’goesverywellwith
thislaw.Inotherwords,theresponsesthatproducesatisfactionorcomfort
forthelearnerarestrengthenedandresponsesthatproduceannoyanceor
discomfortforthelearnerareweakened.

Thorndikerevisedthislawin1930andaccordingtothisrevision,he
statedthatrewardstrengthenedtheresponsebutpunishmentdidnot
alwaysweaken theresponse.Then heplaced moreemphasison the
rewardaspectthanonthepunishmentaspectofLawofEffect.

EducationalImplications

Thislaw signifiestheuseofreinforcementorfeedbackinlearning.
This implies thatlearning trials mustbe associated with satisfying
consequences.The teacher can use rewards to strengthen certain
responsesandpunishmenttoweakenothers.

However,the use ofreward is more desirable than the use of
punishmentinschoollearning.Theteacherformotivatingthestudentsfor
learningsituationscanexploittheuseofreward.

B)B.F.Skinners-OperantConditioning

Operant conditioning (sometimes referred to as instrumental
conditioning)isamethodoflearningthatoccursthroughrewardsand
punishmentsforbehavior.Throughoperantconditioning,anassociationis
madebetweenabehaviorandaconsequenceforthatbehavior.

BehavioristB.F.Skinnercoinedtheterm operantconditioning,which



iswhyitisalso referredasSkinnerianconditioning.Asabehaviorist,
Skinnerbelievedthatinternalthoughtsandmotivationscouldnotbeused
toexplainbehavior.

Instead,hesuggested,weshouldlookonlyattheexternal,observable
causesofhumanbehavior.Skinnerusedtheterm operant torefertoany
"active behavior that operates upon the environment to generate
consequences"(1953).Inotherwords,Skinner'stheoryexplainedhowwe
acquiretherangeoflearnedbehaviorsweexhibiteachandeveryday.

SkinnerisregardedasthefatherofOperantConditioning,buthis
workwasbasedonThorndike’slaw ofeffect.Skinnerintroducedanew
term intotheLaw ofEffect-Reinforcement.Behaviorthatisreinforced
tendstoberepeated(i.e.strengthened);behaviorthatisnotreinforced
tendstodieout-orbeextinguished(i.e.weakened).

Skinnerstudied operantconditioning by conducting experiments
usinganimals,whichheplacedina“SkinnerBox”whichwassimilarto
Thorndike’spuzzlebox.

TheSkinnerboxinvolvedplacingananimal(suchasaratorpigeon)
intoasealedboxwithaleverthatwouldreleasefoodwhenpressed.Iffood
wasreleasedeverytimetheratpressedthelever,itwouldpressitmore
andmorebecauseitlearntthatdoingsogivesitfood.Leverpressingis
describedasanoperantbehavior,becauseitisanactionthatresultsina
consequence.Inotherwords,itoperatesontheenvironmentandchanges
itinsomeway.

Thefoodthatisreleasedasaresultofpressingtheleverisknownas
areinforcer,becauseitcausestheoperantbehavior(leverpressing)to
increase.Foodcouldalsobedescribedasaconditionedstimulusbecause
itcausesaneffecttooccur.

Note: There is an importantdifference between a reward and a
reinforcerinoperantconditioning.

•Arewardissomething,whichhasvaluetothepersongivingthereward,
butmaynotnecessarilybeofvaluetothepersonreceivingthereward.

•Areinforceissomething,whichbenefitsthepersonreceivingit,andso
resultsinanincreaseofacertaintypeofbehavior.

Skinneridentifiedthreetypesofresponsesoroperantthatcanfollow



behavior.

I.      Neutraloperants:Responsesfrom theenvironmentthatneitherincrease
nordecreasetheprobabilityofabehaviorbeingrepeated.

II. Reinforcers are any eventthatstrengthens orincreases the
behavioritfollows.Therearetwokindsofreinforcers.

1. Positivereinforcers arefavorableeventsoroutcomesthatare
presented after the behavior. In situations that reflect positive
reinforcement,aresponseorbehaviorisstrengthenedbytheadditionof
something,suchaspraiseoradirectreward.

2. Negativereinforcers involvetheremovalofanunfavorableevents
oroutcomesafterthedisplayofabehavior.Inthesesituations,aresponse
isstrengthenedbytheremovalofsomethingconsideredunpleasant.In
bothofthesecasesofreinforcement,thebehavior increases.

III.Punishment isthepresentationofanadverseeventoroutcome
thatcausesadecreaseinthebehavioritfollows.Punishmentweakens
behavior.Therearetwokindsofpunishment:

1.Positive punishment sometimesreferred to aspunishmentby
application,involvesthepresentationofanunfavorableeventoroutcome
inordertoweakentheresponseitfollows.

2.Negativepunishment,also known aspunishmentbyremoval,
occurswhenafavorableeventoroutcomeisremovedafterabehavior
occurs.Inbothofthesecasesofpunishment,thebehavior decreases.

SchedulesofReinforcement:

 Intermittentreinforcement -reinforcementisgivenonlypartofthetimesthe
animalgivesthedesiredresponse.

 Continuousreinforcement -reinforcementisgiveneverytimetheanimal
givesthedesiredresponse.

 Ratio reinforcement -a pre-determined proportion ofresponses willbe
reinforced.

 Fixedratioreinforcement -reinforcementisgivenonaregularratio,suchas
everyfifthtimethedesiredbehaviorisproduced.

 Variable (random) fixed reinforcement-reinforcementis given fora



predeterminedproportionofresponses,butrandomlyinsteadofonafixed
schedule.

 Intervalreinforcement-reinforcementisgivenafterapredeterminedperiod
oftime.

 Fixedintervalreinforcement -reinforcementisgivenonaregularschedule,
suchaseveryfiveminutes.

 Variable intervalreinforcement -reinforcementis given afterrandom
amountsoftimehavepassed.

Inanimalstudies,Skinnerfoundthatcontinuousreinforcementinthe
earlystagesoftraining seemsto increasetherateoflearning.Later,
intermittentreinforcementkeepstheresponsegoinglongerandslows
extinction.

Skinnerspecificallyaddressedtheapplicationsofbehaviorism and
operantconditioningtoeducationalpractice.Hebelievedthatthegoalof
educationwastotrainlearnersinsurvivalskillsforselfandsociety.The
roleoftheteacherwastoreinforcebehaviorsthatcontributedtosurvival
skills,andextinguishbehaviorsthatdidnot.Behavioristviewshaveshaped
muchofcontemporaryeducationinchildrenandadultlearning.

Implicationofthetheoryofoperantconditioning:

1. Conditioning study behavior:Teaching is the arrangementof
contingencies ofreinforcement,which expedite learning.Foreffective
teachingteachershouldarrangedeffectivecontingenciesofreinforcement.
Example:ForSelflearningofastudentteachershouldreinforcestudent
behaviorthroughvarietyofincentivessuchasprize,medal,smile,praise,
affectionatepattingonthebackorbygivinghighermarks.

2.Conditioningandclassroom behavior:Duringlearningprocess
childacquireunpleasantexperiencesalso.Thisunpleasantnessbecomes
conditionedtotheteacher,subjectandtheclassroom andlearnerdislikes
thesubjectandateacher.

Suitable behavioral contingencies, atmosphere of recognition,
acceptance,affectionandesteem helpschildinapproachingteacherand
thesubject.Ifstudentisnotseriousinstudy,teachermakeuseofnegative
reinforcementlike showing negligence,criticizing studentetc.butif
studentisseriousinstudy,teachermakeuseofpositivereinforcementlike



prize,medal,praiseandsmile.

3.ManagingProblem Behavior:Twotypesofbehaviorareseenin
theclassroom viaundesiredbehaviorandproblematicbehavior.Operant
conditioningisabehaviortherapytechniquethatshapestudentsbehavior.
For this teacher should admit positive contingencies like praise,
encouragement etc. for learning. One should not admit negative
contingencies.Examplepunishment(studentwillrunawayfrom thedull
anddrearyclasses–escapestimulation.

4. Dealingwithanxietiesthroughconditioning:Throughconditioning
fear, anxieties, prejudices, attitudes, perceptual meaning develops.
Examplesofanxietyaresignalsontheroad,sirenblownduringwartime,
childreceivingpainfulinjectionfrom adoctor.Anxietyisageneralizedfear
response.Tobreakthehabitsoffear,ateachershouldusedesensitization
techniques.Initiallyteachershouldprovideveryweakform ofconditioned
stimulus.Graduallythestrengthofstimulusshouldbeincreased.

5.Conditioning group behavior: Conditioning makes entire group
learnandcompletechangeinbehaviorisseenduetoreinforcement.It
breaksundesiredandunsocialbehaviortoo.

Example:Puttingquestionsortellinglietoteacherswillmaketeachers
annoyedinsuchcircumstancesstudentslearntokeepmum intheclass.
Askingquestions,activeparticipationinclassdiscussionwillmakethe
teacherfeelhappy–interactionwillincreaseandteachinglearningprocess
becomesmoreeffective.

6.ConditioningandCognitiveProcesses: Reinforcementisgivenin
differentform,fortheprogressofknowledgeandinthefeedbackform.
Whenresponseiscorrect,positivereinforcementisgiven.Example:A
studentwhostandsfirstintheclassinthemonthofJanuaryisrewardedin
themonthofDecember.ToovercomethisProgrammeinstructionisused.
Inthissubjectmatterisbrokendownintosteps.Organizinginlogical
sequencehelpsinlearning.Eachstepisbuiltupontheprecedingstep.
Progressisseenintheprocessoflearning.Immediatereinforcementis
givenateachstep.

7. ShapingComplexBehavior: Complexbehaviorexistsinform ofa
chainofsmallbehavior.Controlisrequiredforsuchkindofbehavior.This
extended form oflearning is shaping technique.SmallestBehavioris
controlledatinitialstage.Onbehalfofdifferentcontingencies,nextorder



ofchain ofbehaviors is controlled.Example:Vocabulary in English.
Teachingspellingismainlyaprocessofshapingcomplexform ofbehavior.

S-R(STIMULUS-RESPONSE)THEORYWITHOUTREINFORCEMENT

Pavlov-ClassicalConditioning(1849-1936)

Classicalconditioningisaterm usedtodescribelearningwhichhas
beenacquiredthroughexperience.Oneofthebest-knownexamplesof
classicalconditioningcanbefoundwiththeRussianpsychologistIvan
Pavlovandhisexperimentsondogs.

Intheseexperiments,Pavlovtrainedhisdogstosalivatewhenthey
heardabellring.Inordertodothishefirstshowedthem food,thesightof
whichcausedthem tosalivate.

LaterPavlovwouldringabelleverytimehewouldbringthefoodout,until
eventually,hecouldgetthedogstosalivatejustbyringingthebelland
withoutgivingthedogsanyfood.

Inthissimplebutingeniousexperiment,Pavlovshowedhowareflex
(salivation,anaturalbodilyresponse)couldbecomeconditioned(modified)
to an externalstimulus (the bell) thereby creating a conditioned
reflex/response.

ComponentsInvolvedInClassicalConditioning

Wecan gain abetterunderstanding ofclassicalconditioning by
lookingatthevariouscomponentsinvolvedinhisexperiment;

•Theunconditionedstimulus. (UCS)

•Theconditionedstimulus. (CS)

•Theunconditionedreflex/response. (UCR)

•Theconditionedreflex/response. (CR)

Solet’slookateachoftheseclassicalconditioningcomponentsin
moredetailnow.

Note: Initsstrictestdefinitionclassicalconditioningisdescribed asa
previously neutralstimulus which causes a reflex (stimulus means
somethingwhichcausesaphysicalresponse).



TheUnconditionedStimulus(food):(UCS)

Anunconditionedstimulusisanything,whichcanevokearesponse
withoutpriorlearningorconditioning.

Forexample,whenadogeatssomefooditcauseshismouthtosalivate.
Thereforethefoodisanunconditionedstimulus,becauseitcausesareflex
response(salivation)automaticallyandwithoutthedoghavingtolearn
howtosalivate.

UnconditionedStimulus–Thiscausesanautomaticreflexresponse.

ConditionedStimulus(bell):(CS)

Theconditionedstimulusiscreatedbylearning,andthereforedoes
notcreatearesponsewithoutpriorconditioning.

Forexample,whenPavlovrangabellandcausedthedogstosalivate,this
wasaconditionedstimulusbecausethedogslearnttoassociatethebell
withfood.Iftheyhadnotlearnttoassociatethebellwithfood,theywould
nothavesalivatedwhenthebellwasrung.

ConditionedStimulus– Youneedtolearnfirstbeforeitcreatesa
response.Itisanacquiredpowertochangesomething.

UnconditionedReflex/Response(salivation):(UCR)

An unconditioned reflex is anything thathappens automatically
withoutyouhavingtothinkaboutit,suchasyourmouthsalivatingwhen
youeat.

UnconditionedReflex – Reflexthathappensautomaticallyandyou
didnothavetolearnhowtodoit.

ConditionedReflex(salivationinresponsetobell):(CR)

Aconditionedreflexisaresponsewhichyouhavelearnttoassociate
withsomething.

Forexample,thedogssalivatedwhenPavlovrangabell,whenpreviously
(withoutconditioning)thebellwouldnotcausethedogstosalivate.

ConditionedReflex–Aconditionedreflexthatcanevokedinresponse
toaconditionedstimulus.



Basicconceptsinclassicalconditioning:

There are severalprinciples thatare associated with classical
conditioning,someoftheseare:

 Extinction: a conditioned response willdisappearovertime when the
conditionedstimulusisnolongerpresented.

 Spontaneous recovery: sometimes there is the weak appearance ofa
previouslyextinguishedresponse.

 Stimulusgeneralization: thisiswhenindividualsrespondinthissameway
toexperiencestimuli.Forexample,allfuzzyanimalsscaringayoungchild
insteadofjustafuzzycat.

 Stimulus discrimination: organisms can learn to discriminate between
variousstimuli.

 Higherorderconditioning: thisiswhenaneutralstimuluscancausethe
conditionedresponsesenseifithadbeenassociatedwiththeconditioned
stimulus.

Typesofclassicalconditioning

1.     Forwardconditioning:Learningisfastestinforwardconditioning.During
forwardconditioningtheonsetoftheconditionedstimulus(CS)precedes
theonsetoftheunconditionedstimulus(US).Two commonformsof
forwardconditioningaredelayandtraceconditioning.

2.     Delayconditioning:Indelay,conditioningtheconditionedstimulus(CS)is
presented and isoverlapped bythepresentationoftheunconditioned
stimulus(US).

3.     Traceconditioning:Duringtraceconditioning,theconditionedstimulus
(CS)andUS donotoverlap.Instead,theconditionedstimulus(CS)is
presented,a period is allowed to elapse during which no stimuliare
presented,andthentheunconditionedstimulus(US)ispresented.The
stimulus-free period iscalled the trace interval.Itmayalso be called
the conditioninginterval.

4.     Simultaneous conditioning: During simultaneous conditioning, the
conditionedstimulus(CS)andunconditionedstimulus(US)arepresented
andterminatedatthesametime.



5.     Backward conditioning: Backward conditioning occurs when a
conditionalstimulus(CS)immediatelyfollowsanunconditionalstimulus
(US).Unlike traditionalconditioning models,in which the conditional
stimulus(CS)precedestheunconditionalstimulus(US),theconditional
response (CR)tendsto be inhibitory.Thisisbecause the conditional
stimulus(CS)servesasasignalthattheunconditionalstimulus(US)has
ended,ratherthanareliablemethodofpredictingthefutureoccurrenceof
theunconditionalstimulus(US).

6.     Temporalconditioning:Theunconditionedstimulus(US)ispresentedat
regularlytimedintervals,andCR acquisitionisdependentuponcorrect
timingoftheintervalbetweenunconditionedstimulus(US)presentations.
Thebackground,orcontext,canserveastheconditionedstimulus(CS)in
thisexample.

7.     Unpairedconditioning:Theconditionedstimulus(CS)andunconditioned
stimulus(US)arenotpresentedtogether.Usuallytheyarepresentedas
independenttrialsthatareseparatedbyavariable,orpseudo-random,
interval.This procedure is used to study non-associative behavioral
responses,suchassensitization.

8.     CS-aloneextinction: Theconditionedstimulus(CS)ispresentedinthe
absenceoftheunconditionedstimulus(US).Thisprocedureisusuallydone
aftertheconditionalresponse(CR)hasbeenacquiredthrough“forward
conditioning”training.Eventually,theconditionalresponse(CR)frequency
isreducedtopre-traininglevels.Essentially,thestimulusispresenteduntil
habituationoccurs.

ImplicationsofPavlov’sTheorytoClassroom Situations

1.     Thetheorybelievedthatonemustbeabletopracticeandmasteratask
effectivelybeforeembarkingonanotherone.Thismeansthatastudent
needstobeabletorespondtoaparticularstimulus(information)before
he/shecanbeassociatedwithanewone.

2.     Teachersshouldknow how tomotivatetheirstudentstolearn.They
should beversatilewith variousstrategiesthatcan enhanceeffective
participationofthestudentsintheteachinglearningactivities.

3.     Mostofthe emotionalresponses can be learned through classical
conditioning.Anegativeorpositiveresponsecomesthroughthestimulus
beingpairedwith.Forexample,providingthenecessaryschoolmaterialfor



primaryschoolpupilswilldevelopgoodfeelingsaboutschoolandlearning
inthem,while,punishmentwilldiscouragethem from attendingtheschool.

Conclusion

Itisbelievedthatthelearnersandmoreimportantlytheteachers
have greatlybenefited from allthe theories.The teachers should be
familiarwiththistheoryandapplyittoteaching-learningactivitieswhere
applicable.

Piaget’sCognitiveDevelopmentTheory

Piaget'stheoryofcognitivedevelopmentisacomprehensivetheory
aboutthenatureanddevelopmentofhumanintelligence.Itwasoriginated
bytheSwissdevelopmentalpsychologistJeanPiaget.Thetheorydeals
withthenatureofknowledgeitselfandhow humansgraduallycometo
acquire,construct,anduseit.

JeanPiaget,aSwisspsychologistwasparticularlyconcernedwith
thewaythinkingdevelopsinchildrenfrom birthtilltheybecomeyoung
adults.To understandthenatureofthisdevelopment,Piagetcarefully
observedthebehaviourofhisownthreekids.Heusedtopresentproblems
tothem,observeresponsesslightlyafterthesituationsandagainobserve
theirresponses.Piagetcalled this method ofexploring development
clinicalinterview.Piagetbelievedthathumansalsoadapttotheirphysical
andsocialenvironmentsinwhichtheylive.Theprocessofadaptation
beginssincebirth.

Piagetsaw this adaptation in terms oftwo basic processes:
AssimilationandAccommodation.

Assimilation:Itrefersto theprocessbywhichnew objectsand
eventsaregraspedorincorporatedwithinthescopeofexistingschemesor
structures.

Accommodation:Itis the process through which the existing
schemesorstructureismodifiedtomeettheresistancetostraightforward
graspingorassimilationofanewobjectorevent.

AccordingtoPiagetthereare4basicelementsindevelopment:

1.Maturation.

2.Experience.



3.Socialtransmission (learning through language,schooling or
teachingbyparents)

4.Equilibrium.TheimportantconceptofPiaget’stheoryofcognitive
developmentisthefixedprogressionfrom onestagetoanother.Piaget
viewedcognitivegrowthasaprogressivechange.Growthvariesfrom
persontoperson.Piagetassumedthatitfollowsafixedsequence.

Stagesofcognitivedevelopment.

Piagethas identified 4 sequentialstages through which every
individualprogressesincognitivedevelopment.Eachstagehasanage
spanwithdistinctivelearningcapabilities.Thiswouldbehelpfulinframing
curriculum. And understanding of this development sequence is
indispensableforparentsaswellasforteachersbecausetheseinfluences
a great deal during infancy, childhood and adolescence. The 4
developmentalstagesarediscussedbelow

1.Sensory-MotorStage:Thisstagebeginsatbirthandlaststillthe
child isabout2 yearsold.Itiscalled Sensory-MotorStage,because
children’sthinkinginvolvesseeing,hearing,moving,touching,testingand
soon.Thisstagemarksatransitionalstageforapersonfrom abiological
toapsychologicalbeing.Inthefirstfewweeksoflifethebaby’sbehaviour
consists simply ofreflex responses,such as sucking,stepping and
grasping.Laterthereflexdisappearsandthebabychooseswhatandwhen
to grasp.During this period the infants attain the conceptofobject
permanence.Thisrefersto theunderstandingthatobjectsandevents
continuetoexistevenwhentheycannotdirectlybeseen,heardortouched.
Tillthiskindofunderstandingisachieved,anobjectthatisoutofsight
remainsoutofmindandtherefore,becomesnon-existent.Asecondmajor
accomplishmentintheSensory-Motorperiodislearningtoreverseactions.
E.g.,wegiveatoytoachildthathastendetachableparts.Wedetachall
parts.Throughtrialanderror,thechildgraduallylearnstoattachallthe
partsofthetoy.

2.Pre-OperationalStage(2to7Years):ThisstageiscalledPre-
Operationalbecausethechildren havenotyetmastered theabilityto
perform mentaloperations.Children’s thinking during this stage is
governedbywhatisseenratherthanbylogicalprinciples.Followingarethe
accomplishmentsofPre-OperationalStage:

a.Semanticfunction:Duringthisstagethechilddevelopstheability



to think using symbols and signs.Symbols representsomething or
someoneelse;forexample,adollmaysymbolizeababy,childoranadult.

b.Egocentrism:Thisstageischaracterizedbyegocentrism.Children
believethattheirwayofthinkingistheonlywaytothink.

c.Decentering:Apre-operationalchildhasdifficultyinseeingmore
thanonedimensionoraspectsofsituation.Itiscalleddecentering.

d.Animism:Childrentendtorefertoinanimateobjectsasifthey
havelife-likequalitiesandarecapableofactions.

e.Seriation:Theylacktheabilityofclassificationorgroupingobjects
intocategories.f.Conservation.Itreferstotheunderstandingthatcertain
properties ofan objectremain the same despite a change in their
appearance.

3.ConcreteOperationalStage(7to11years):Atthisstageachildis
concernedwiththeintegrationofstabilityofhiscognitivesystems.He
learnstoadd,subtract,multiplyanddivide.Heisinapositiontoclassify
concreteobjects.Inshort,childrendeveloptheabilitiesofrationalthinking
buttheirthinkingistiedtoconcreteobjects.

4.FormalOperationalStage(11&above):Thistypeischaracterized
bythe emergence oflogicalthinking and reasoning.Otherimportant
cognitiveattainmentsduringthisperiodare:theabilitytothinkaboutthe
hypotheticalpossibilitiesandtosolveproblemsthroughlogicaldeductions
andinasystematicmanner.

EducationalImplications:Piaget’sconceptofdevelopmentprocess
ofunderstandingworkingofthechild’smindcanbehelpfultothosewho
areinvolvedinteachingandothereducationalpractices.Hesaysthat
childrenpassthroughnumberofstagesbeforetheageof14yearsanda
lotofcareshouldbetakeninchild’straininganddevelopment.Mostofthe
teachersarenow inagreementwithhim thatitiswasteoftimetotake
those things to children which cannotbe experienced through sense
organs.Whenthechildrenform manydirectexperiencesthenonlytheyare
inapositiontounderstandtheabstractideasandconcept.Piagetdoesnot
liketolookingateducation,therefore,theteachermustalwaysmakean
efforttoorienteducationaroundthechild.Themostimportantfunctionof
schoolistoprovidegoodstimulatingenvironmentwithintheschoolforthe
properdevelopmentoftheirmentalabilities.Theschoolshouldprovide



goodlibraryopportunitiesforfreediscussionsandcommunityservices.
Theneedsofadolescentsshouldbegivenproperplaceontheschool
curriculum.

Constructivisttheory–JohnDewey

Constructivism

Constructivism isanepistemology,oratheory,usedtoexplainhowpeople

knowwhattheyknow.Thebasicideaisthatproblem solvingisattheheart

oflearning,thinking,and development.Aspeoplesolveproblemsand

discovertheconsequencesoftheiractions–throughreflectingonpastand

immediateexperiences–theyconstructtheirownunderstanding.Learning

isthusanactiveprocessthatrequiresachangeinthelearner.Thisis

achieved through the activities the learnerengages in,including the

consequences ofthose activities,and through reflection.People only

deeplyunderstandwhattheyhaveconstructed.

Constructivism iscenteredontheideathathumanknowledgeandlearning

is actively constructed by the learner,not passively received the

environment.Learnerisnotablankslate–bringsbackculturalfactorsand

pastexperiencestoasituation.Newinformationisconstructedfrom prior

knowledge.Learnersexperiencethings,reflectontheirexperiences,and

constructtheirownunderstandingandknowledgeoftheworld.

HistoryofConstructivism

Thepsychologicalrootsofconstructivism beganwiththedevelopmental

workofJeanPiaget(1896–1980),whodevelopedatheory(thetheoryof

geneticepistemology)thatanalogizedthedevelopmentofthemindto

evolutionarybiologicaldevelopmentandhighlightedtheadaptivefunction

ofcognition.Piagetproposed fourstagesin humandevelopment:the

sensorimotorstage,thepreoperationalstage,theconcreteoperational

stage,andtheformaloperationalstage.ForPiaget,thedevelopmentof



humanintellectproceedsthroughadaptationandorganization.

The Russian psychologistLev Vygotsky's (1896–1934)relevance to

constructivism derivesfrom histheoriesaboutlanguage,thought,andtheir

mediationbysociety.Vygotskyheldthepositionthatthechildgradually

internalizesexternalandsocialactivities,includingcommunication,with

more competent others.Although socialspeech is internalized in

adulthood(itbecomesthinking),Vygotskycontendedthatitstillpreserves

itsintrinsiccollaborativecharacter.Inhisexperiments,Vygotskystudied

thedifferencebetweenthechild'sreasoningwhenworkingindependently

versusreasoningwhenworkingwithamorecompetentperson.Hedevised

thenotionofthe zoneofproximaldevelopment toreflectonthepotential

of this difference. Vygotsky's findings suggested that learning

environmentsshouldinvolveguidedinteractionsthatpermitchildrento

reflect on inconsistency and to change their conceptions through

communication.

VygotskyandPiaget'stheoriesareoftencontrastedtoeachotherinterms

ofindividualcognitiveconstructivism (Piaget)andsocialconstructivism

(Vygotsky).

JohnDeweyandConstructivism

JohnDeweywasbornonOctober20,1859,thethirdoffoursonsbornto

Archibald Sprague Dewey and Lucina Artemesia Rich ofBurlington,

Vermont.HewasarguablythemostprominentAmericanintellectualfor

thefirsthalfofthetwentiethcentury.JohnDeweywasaleadingproponent

oftheAmericanschoolofthoughtknownas pragmatism,aview that

rejectedthedualisticepistemologyandmetaphysicsofmodernphilosophy

infavourofanaturalisticapproachthatviewedknowledgeasarisingfrom

anactiveadaptationofthehumanorganism toitsenvironment. 

Accordingtohim,educationdependedonaction–knowledgeandideas

emerge only from a situation in which learners have to draw out

experiencesthathavemeaningandimportancetothem.Deweyargued

thathumanthoughtispracticalproblem solving,whichproceedsbytesting

rivalhypotheses.Theseproblem-solving experiencesoccurin a social



context,suchasaclassroom,wherestudentsjointogetherinmanipulating

materialsandobservingoutcomes.

Onthisview,inquiryshouldnotbeunderstoodasconsistingofamind
passivelyobservingtheworldanddrawingfrom thisideasthatiftrue
correspondtoreality,butratherasaprocesswhichinitiateswithacheckor
obstacletosuccessfulhumanaction,proceedstoactivemanipulationof
the environmentto testhypotheses,and issuesin a re-adaptation of
organism to environmentthatallowsonceagain forhuman action to
proceed. 

ThecentralfocusofDewey’sphilosophicalintereststhroughouthiscareer
waswhathasbeentraditionallycalled“epistemology,”orthe“theoryof
knowledge.”However,he expressly rejected the term “epistemology,”
preferring the “theory of inquiry” or “experimentallogic” as more
representativeofhisownapproach.

Accordingtotraditionalepistemologiesthoughtwasbelievedtoexistapart
from theworld,epistemicallyastheobjectofimmediateawareness,
ontologicallyastheuniqueaspectoftheself.Theresultingviewmakesa
mysteryoftherelevanceofthoughttotheworld:ifthoughtconstitutesa
domainthatstandsapartfrom theworld,how canitsaccuracyasan
accountoftheworldeverbeestablished?

Unlike traditionalapproaches in the theoryofknowledge,which saw
thoughtasasubjectiveprimitiveoutofwhichknowledgewascomposed,
Dewey’sapproachunderstoodthoughtgenetically,astheproductofthe
interactionbetweenorganism andenvironment,andknowledgeashaving
practicalinstrumentalityintheguidanceandcontrolofthatinteraction.
Thus Dewey adopted the term “instrumentalism” as a descriptive
appellationforhisnewapproach.

Inasimilarway,Deweycametobelievethataproductive,naturalistic
approachtothetheoryofknowledgemustbeginwithaconsiderationof
the developmentofknowledge as an adaptive human response to
environingconditionsaimedatanactiverestructuringoftheseconditions.

Theimplicationforthetheoryofknowledgewasclear:theworldisnot
passively perceived and thereby known;active manipulation of the
environmentisinvolvedintegrallyintheprocessoflearningfrom thestart.



Deweyfirstappliedthisinteractivenaturalism inanexplicitmannertothe
theoryofknowledgeinhisfourintroductoryessaysin StudiesinLogical
Theory.AdetailedgeneticanalysisoftheprocessofinquirywasDewey’s
signalcontributionto Studies.Deweydistinguishedthreephasesofthe
process.

Itbeginswiththe problematicsituation,asituationwhereinstinctiveor
habitualresponses ofthe human organism to the environmentare
inadequate forthe continuation ofongoing activity in pursuitofthe
fulfilmentofneedsanddesires.DeweystressedinStudies andsubsequent
writingsthattheuncertaintyoftheproblematicsituationisnotinherently
cognitive,butpracticalandexistential.Cognitiveelementsenterintothe
processasaresponsetoprecognitivemaladjustment.Thesecondphase
oftheprocessinvolvestheisolationofthedataorsubjectmatterwhich
definestheparameterswithinwhichthereconstructionoftheinitiating
situationmustbeaddressed.Inthethird,reflectivephaseoftheprocess,
thecognitiveelementsofinquiry(ideas,suppositions,theories,etc.)are
entertainedashypotheticalsolutionstotheoriginatingimpedimentofthe
problematicsituation,theimplicationsofwhicharepursuedintheabstract.
The finaltestofthe adequacy ofthese solutions comes with their
employmentin action.Ifa reconstruction ofthe antecedentsituation
conducivetofluidactivityisachieved,thenthesolutionnolongerretains
thecharacterofthehypotheticalthatmarkscognitivethought;rather,it
becomesapartoftheexistentialcircumstancesofhumanlife.
Deweydefendedthisgeneraloutlineoftheprocessofinquirythroughout
hislongcareer,insistingthatitwastheonlyproperwaytounderstandthe
meansbywhichweattainknowledge,whetheritbethecommonsense
knowledgethatguidestheordinaryaffairsofourlives,orthesophisticated
knowledgearisingfrom scientificinquiry.Thelatterisonlydistinguished
from theformerbytheprecisionofitsmethodsforcontrollingdata,and
therefinementofitshypotheses.

CarlRoger’sHumanistictheory

CarlRogers(1902-1987)wasahumanisticpsychologist.Hesupportedthe
viewsof Maslow andadded;anenvironmentwithgenuineness,acceptance
andempathyisneededforapersontogrow.Rogersbelievedthataperson
reachestoself-actualizationlevelwhentheyachievetheirgoals,wishes



anddesiresatallstagesoftheirlife.

Humanisticpsychologyemphasizedtheroleofanindividualinshaping
theirinternalandexternalworld.Hewaswiththeview thathumansare
activeandcreativepeoplewholiveinthepresentandareconcernedwith
onlyrelationships,perceptionsandsituationsinthepresent.Hecoinedthe
term actualizing tendency, which refers to a person’s basic instinctto
succeedathisorherhighestpossiblecapacity.Throughperson-centered
counsellingandscientifictherapyresearch,Rogersformedhistheoryof
personalitydevelopment.Thispersonalitydevelopmenttheorywasformed
tohighlightfreewillandhumanpotentialforgoodness.

CarlRogers’humanisticpersonalitytheoryemphasizestheimportanceof
theself-actualizingtendencyinformingaself-concept.

KeyPoints
 Rogersbelievedthathumansareconstantlyreactingtostimuliwith

their subjective reality (phenomenal field), which changes
continuously.Overtime,apersondevelopsaself-conceptbasedon
thefeedbackfrom thisfieldofreality.

 In the development of self-concept, positive regard is key.
Unconditionalpositive regard is an environmentthatis free of
preconceivednotionsofvalue.Conditionalpositiveregardisfullof
conditions ofworth thatmustbe achieved to be considered
successful.

 Humanbeingsdevelopanidealselfandarealself,basedonthe
conditionalstatusofpositiveregard.How closelyone’srealself
matchesupwiththeiridealselfiscalledcongruity.

 Rogersbelievedthatfullyfunctioningpeoplecouldachieve“thegood
life,”inwhichtheyconstantlyaim tofulfiltheirpotentialandallow
theirpersonalitiestoemanatefrom theirexperiences.

 Like Maslow’s theories,Rogers’were criticized fortheirlack of
empiricalevidenceinresearch.

PersonalityDevelopmentandtheSelf-Concept

Rogers based his theories ofpersonalitydevelopmenton humanistic
psychology and theories ofsubjective experience.He believed that
everyoneexistsinaconstantlychangingworldofexperiencesthattheyare
atthecenterof.A personreactstochangesintheirphenomenalfield,



whichincludesexternalobjectsandpeopleaswellasinternalthoughtsand
emotions.

The phenomenalfield:The phenomenalfield refers to a person’s
subjectivereality,whichincludesexternalobjectsandpeopleaswellas
internal thoughts and emotions. The person’s motivations and
environmentsbothactontheirphenomenalfield.

Rogers believed that allbehaviour is motivated by self-actualizing
tendencies,whichdriveapersontoachieveattheirhighestlevel.Asa
resultoftheirinteractionswiththeenvironmentandothers,anindividual
forms a structure of the self or self-concept—an organized,fluid,
conceptualpatternofconceptsandvaluesrelatedtotheself.Ifaperson
hasapositiveself-concept,theytendtofeelgoodaboutwhotheyareand
oftenseetheworldasasafeandpositiveplace.Iftheyhaveanegativeself
-concept,theymayfeelunhappywithwhotheyare.

IdealSelfvs.RealSelf

Rogersfurtherdividedtheselfintotwocategories:theidealselfandthe
realself.The idealself isthepersonthatyouwouldliketobe;the real
self isthepersonyouactuallyare.Rogersfocusedontheideathatweneed
to achieve consistency between these two selves. We
experience congruence whenourthoughtsaboutourrealselfandidealself
areverysimilar—inotherwords,whenourself-conceptisaccurate.High
congruenceleadstoagreatersenseofself-worthandahealthy,productive
life.Conversely,whenthereisagreatdiscrepancybetweenouridealand
actualselves,weexperienceastateRogerscalled incongruence,whichcan
leadtomaladjustment.



UnconditionalPositiveRegard

Inthedevelopmentoftheself-concept,Rogerselevatedtheimportance
of unconditionalpositiveregard, orunconditionallove.Peopleraisedinan
environmentofunconditionalpositiveregard,inwhichnopreconceived
conditionsofwortharepresent,havetheopportunitytofullyactualize.
Whenpeopleareraisedinanenvironmentof conditionalpositiveregard, in
whichworthandloveareonlygivenundercertainconditions,theymust
matchorachievethoseconditionsinordertoreceivetheloveorpositive
regardtheyyearnfor.Theiridealselfistherebydeterminedbyothersbased
ontheseconditions,andtheyareforcedtodevelopoutsideoftheirown
trueactualizingtendency;thiscontributestoincongruenceandagreater
gapbetweentherealselfandtheidealself.

“TheGoodLife”

Rogers described life in terms ofprinciples ratherthan stages of
development.Theseprinciplesexistinfluidprocessesratherthanstatic
states.Heclaimedthatafullyfunctioningpersonwouldcontinuallyaim to
fulfillhisorherpotentialineachoftheseprocesses,achievingwhathe
called “the good life.” These people would allow personalityand self-
conceptto emanate from experience.He found thatfullyfunctioning
individualshadseveraltraitsortendenciesincommon:

1.A growing openness to experience–they move away from
defensiveness.

2.Anincreasinglyexistentiallifestyle–livingeachmomentfully,rather
thandistortingthemomenttofitpersonalityorself-concept.

3.Increasingorganismictrust–theytrusttheirownjudgmentandtheir
abilitytochoosebehaviourthatisappropriateforeachmoment.

4.Freedom ofchoice–theyarenotrestrictedbyincongruenceandare
abletomakeawiderangeofchoicesmorefluently.Theybelievethat
theyplaya role in determining theirown behaviourand so feel
responsiblefortheirownbehaviour.

5.Higherlevelsofcreativity–theywillbemorecreativeinthewaythey
adapttotheirowncircumstanceswithoutfeelinganeedtoconform.

6.Reliability and constructiveness–they can be trusted to act
constructively.Evenaggressiveneedswillbematchedandbalanced



byintrinsicgoodnessincongruentindividuals.

7.Arichfulllife–theywillexperiencejoyandpain,loveandheartbreak,
fearandcouragemoreintensely.

CriticismsofRogers’Theories

Like Maslow’s theories,Rogers’were criticized fortheirlack of
empiricalevidenceusedinresearch.Theholisticapproachofhumanism
allowsforagreatdealofvariationbutdoesnotidentifyenoughconstant
variablestoberesearchedwithtrueaccuracy.Psychologistsalsoworry
thatsuchanextremefocusonthesubjectiveexperienceoftheindividual
doeslittletoexplainorappreciatetheimpactofsocietyonpersonality
development

.


